The aim of this study is to examine the relationship between the curriculum design orientations preference and curriculum fidelity of preservice teachers. In this regard, in line with the aim of the study, correlational research model was used in this study, to examine the relationship between the curriculum design orientations preference and curriculum fidelity of the preservice teachers. The study group of the research consisted of 375 fourth year preservice teachers preservice teachers studying various majors in the spring semester of 2017-2018 academic year at Abant İzzet Baysal University Faculty of Education. In the research in order to collect the quantitative data two data collection tools, namely; ''Curriculum Design Orientations Preference Scale'' developed by Baş (2013) and "Curriculum Fidelity Scale" developed by Yaşaroğlu and Manav (2015) were used. For the analysis, of the data collected, frequency and percentage values and arithmetic mean and standard deviation scores of the scales were calculated, independent samples t test, One-Way Analysis of Variance (ANOVA), post-hoc multiple comparison and correlation analysis techniques were used. The findings of the indicated that the level of preservice teachers' perceptions according to the subscales of the curriculum design orientations preference scale is "very high" in student-centred (learner-centred) curriculum design orientations and problem-centred curriculum design orientation dimensions, it is at ''moderate" level in the dimension of subject-centred curriculum design orientations and curriculum fidelity is at ''high'' level. There is a significant difference in the perceptions of the preservice teachers regarding the student-centred (learner-centred) curriculum design orientations, which is the sub dimension of curriculum design orientations preference, according to the gender variable. The Curriculum Fidelity perceptions of female and male preservice teachers show differences. There is a significant difference in the views of the preservice teachers regarding the subject-centred curriculum design orientations and student-centred (learner-centred) curriculum design orientations, which are the subdimension of curriculum design orientations preference and curriculum fidelity, according to the academic average variable. There is a positive and moderate level correlation between the preservice teachers' perceptions of curriculum design orientations preference and curriculum fidelity.
Introduction
Curriculum, that can be defined as a learning experience system provided through planned learning activities in the school and outside the school, expresses a comprehensive system involving elements such as individual who desires to life-long learning, education comprising all the courses taught in the classroom and all the activities done in school, hidden curriculum expressed as unscheduled activities around the school (Demirel, 2015) . The curriculum has many benefits, such as directing educational activities, ensuring that education is carried out in the same way in the same educational level, increasing the efficiency in education, and guiding new teachers (Karagöz, 1997) . Curriculum needs to be developed in line with the requirements of the era in order to be functional. Because, the rapid increase in the developments in science and technology leads to a rapid change of all elements of the society and therefore the elements of the 2 education. Since the main function of education is to train individuals with the qualities that society needs, the curriculum applied in schools need to be developed in parallel with the changes of the society and curriculum should not get out of date. Therefore, it is obligatory for curricula to change and develop in the line with the needs in order to correspond demands of a rapidly changing and developing society (Yüksel,2000) . In Turkey, curricula, that serve as a bridge to apply the policy of the National Education in line with the age requirements, are developed by the Ministry of National Education in the center. The official curricula prepared as a framework are sometimes implemented by stretching according to the conditions of the environment in all regions of the country. The teachers in the schools also make the necessary studies by taking the curriculum into consideration (environmental examination, annual plan with units, specific days and weeks, business calendar etc.) and try to realize the achievements of the program with the instructional designs prepared by them.
As Turgut points out (1983) ,while the curriculum development studies show continuity from the design of a curriculum to be developed, testing and correcting if necessary and wide-spreading; in general, a curriculum development process involves the following phases: 1) Preparation of the curriculum draft and supporting materials, 2) Experimentation of the curriculum draft in real situations , 3) Evaluation of the data obtained from the experiment and 4) According to the results of the evaluation, the necessary corrections are made in the draft and the curriculum is spread to all countries (Özdemir, 2009) . Among the conditions that affect the successful implementation of a training program, the attributing meaning to the curriculum of the educational institution or institutions, the persons responsible for the management of the curriculum, the practitioners and beneficiaries, and the tendencies towards the curriculum of all these factors play a decisive role (Demeuse and Strauven, 2016) . It is seen that the curricula, which are considered to be very important for the effective implementation of the teaching process, cannot reach the point that is targeted in practice. This mainly refers to the term of "Curriculum Fidelity" (Bay, Kahramanoğlu, Döş ve Özpolat, 2017) . Curriculum Fidelity is defined as the presence and level of implementation of the curriculum or activities (McGrew, Bond, Dietzen et al., 1994, Santacroce, Maccarelli and Gray, 2004) . In studies carried out abroad, emphasis on terms such as conformity, integrity and harmony in both definition of commitment to the program and commitment to practice steps forward (cited in Yaşaroğlu and Manav, 2015) . Curriculum Fidelity is defined as "determining the degree of practice of the curriculum when compared to the curriculum design" (Mihalic, 2002; 2) , " a tool for determining the compatibility between the designed program and the implemented curriculum" (Furtak et al., 2008, 362) or "the implementation of a new curriculum or innovation by teachers as planned by development specialists of the curriculum" (Pence, Justice and Wiggins, 2008, p. 332, cited in Bümen, Çakar ve Yıldız, 2014) .
Apart from the behaviours developed in the related course and teaching-learning activities practiced on teaching this behaviours, there are some differences for schools and teachers in the testing ways of the curriculum (Özçelik, 1992) in which the relevant behaviours are learned or not. These differences sometimes bring up new innovations. It is extremely important to understand how these innovations are adopted by teachers/stakeholders.
Because unacceptable innovations lead to loss of time, labor and money (Bümen et al., 2017) . Unfortunately, there are situations in which applied curriculum often fail to adhere to these curriculums, although hopefully they will often be effective. There may be cases where curriculums can be implemented in a limited manner. Applying the program without adhering to the curriculum, however, influences negatively the evaluation of the program effects and seriousness of effectiveness (Joly, Tourigny, and Thibaudeau, 2005) . For example, in the world, the evaluation of curriculums to reduce the risk of leaving school in Quebec, one of the provinces, and in Estrie shows that participatory schools doesn't respect the child's selection procedures of the proposed curricula and the interventions of the curriculum have not prepare appropriate activities for the characteristics of the youth in accordance with the suggested conditions and learning outcomes of the curriculum (Fortin, Robidas, Joly, Yergeau, Lemoine and Lessard, 2002) . Indeed, a study by Rand Corporation in 1976 showed that innovative curriculums are rarely practiced in a faithful manner, and their effects are very rarely influential (Berman and McLaughlin, 1976, cited in Ringwalt et al., 2003) . A number of studies have shown that there are many problems related to the implementation of curriculums in intervention curriculums applied in schools (Joly, Tourigny, and Thibaudeau, 2005) . Numerous factors are accompanied by faithful-related problems in the implementation 3 of curriculums, as noted in scientific publications. Many researchers consider a list of factors that affect Curriculum Fidelity. Researchers often add that each factor has a relatively equal weight and effect on Curriculum Fidelity and should be grouped in a linear way (Bauman et al., 1991 , Dusenbury et al., 2003 , Ringwalt et al., 2003 , Santacroce et al., 2004 . However, experimental evidences are clearly more convincing for some factors and has more influence than other factors. In addition, as a result of the dynamic nature of the influencing process, the development and implementation of programs that offer a relatively complex dynamic process, involving a large number of actors, a large number of elements related to the curriculum; the context of the application, the organization that implements the program, and the staff are interacting at different levels. (Joly, Tourigny and Thibaudeau, 2005) . The main factors that have direct influence on the implementation of the program can be grouped and the information in this area can be summarized: 1) Curriculum and design factors, 2) organizational and decision-making factors, and 3) stakeholder factors (Joly, Tourigny and Thibaudeau, 2005) .
Other elements that are more closely related to the socio-political context in which a curriculum is developed may have an indirect influence on the implementation reality. For example, the characteristics of the target stakeholders or the governments or others who finance the development and implementation of curricula by imposing certain restrictions or the privileges of state institutions. In this context, the development of any program (experimental program) or selection (spreading a program on a wider scale) is required according to the environmental needs, including the characteristics of the customers. No matter which curriculum it is, stakeholders are the main factor of implementation. In the school environment, teachers or professionals, such as psycho-educators or psychologists, are the main people of the program.
Although the literature emphasizes the importance of some factors and our experience in recent years, the importance of empirical evidence is not always clear (Joly, Tourigny and Thibaudeau, 2005) . One of the factors affecting the fidelity to the curriculum may be the teachers' draft preferences of the curriculum. Indeed, teachers / candidates reflect the preferences of their curriculum draft by giving different weights to the four basic elements of the program. Some teachers focus on content, some on learning-teaching processes, some on problem, others on an individual. In the programs developed after 2004, individuals are given weight in terms of educational situation based on the philosophy of constructivism. In short, the preferred program draft is a demonstration of what kind of structure the program will have, which questions it will respond to, what behaviors and characteristics it will gain to the individuals, or what kind of knowledge, skills, understanding and attitudes will be gained through this program. (Özdemir, 2007) . Topic Based Curriculum Drafts are the oldest and most common designs known. Since it is a well-known and easy draft to implement, it is widely accepted in the world and in our country. Student-Centered Curriculum Drafts show the characteristic of being an approach that considers individual differences and takes the student into the center (Büyükkaragöz, 1997) . The problem-centered program drafts are drafts based on pragmatism as a philosophy, which focuses on the education philosophy of progressivism and reconstruction; formed to strengthen the cultural and traditional values of the community and to point to the unmet needs of the community (Demirel, 2005) . As a matter of fact, it should be known that the scientific validity of the proposed procedural (formal) program is not the only guarantor of Curriculum effectiveness (Joly, Tourigny and Thibaudeau, 2005) .
In this context, in the direction of the mentioned explanations above, this research seems to be important for at least the following reasons. Although new curriculums are developed on the basis of constructivism, it is envisaged that pre-service teacher education curriculum will clear up the way in which prospective teachers will shape their application in accordance with the draft and the pre-determination of their fidelity to formal curriculum. It is thought that the results of the research will guide people who are in charge of developing policies in education, curriculum development specialists in their studies. Both being limited availability of the curriculum draft preferences and the studies on the fidelity to the curriculum and being done the studies on this subject with the teachers, and the researcher has not been able to reach a research that reveals the relationship between curriculum draft preferences and fidelity to the curriculum, this research also reveals its authenticity. The study also seems to be important in terms of contributing to the related literature.
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Within this framework, the aim of this study is to determine the relationship between the Curriculum Design Orientations Preference and Curriculum Fidelity of the Preservice Teachers.
Method Research Model
This research is a descriptive study. The research model consists of relational search model and the research design consists of explanatory correlational design (Creswell, 2009) . In this regard, in this study is the researcher aimed to determine and to examine the relationship between the Curriculum Design Orientations Preference and Curriculum Fidelity of the Preservice Teachers.
Study Group
The study group of the research consists of 375 final grade preservice Teachers studying at Abant İzzet Baysal University Faculty of Education in the spring semester of 2017-2018 academic year. The demographic characteristics of the preservice teachers in the study group is shown in Table 1 . Table 1 shows the demographic characteristics of preservice teachers participated in the research. 72.5% of the preservice teachers are "female" and 27.5% are "male". According to the GPA of the preservice teachers, the highest distribution was in the range of "2.50-2.99" with 42.9%, while the lowest distribution was found in the range of "3.50-4.00" with 5.3%.
Data Collection
The research data were collected by ''Curriculum Design Orientations Preference Scale'' developed by Baş (2013) and "Curriculum Fidelity Scale" developed by Yaşaroğlu and Manav (2015) as they are considered to be the most appropriate data collection instruments having reviewed the literature. During the spring semester of 2017-2018 academic year, Abant Izzet Baysal University Faculty of Education has a total of 1081 senior preservice teachers who study in 12 different disciplines.
Before the application of the data collection instruments, the researcher infomed the senior preservice teachers about the aim of the study and about the scales the application of the scales. Then, 402 scales were given to the preservice teachers (except for those who did not continue or who did not attend the classes during the application of data collection instruments) and were collected again by the researcher. 27 scales were separated from the collected scales due to various reasons (e.g. they were not answered completely, there were missing markings or multiple markings, etc.) and a total of 375 scales were subjected to statistical analysis which formed the 34.9% of the total number of preservice teachers reached.
Data Collection Tool
In the study, two data collection instruments namely; Curriculum Design Orientations Preference Scale and Curriculum Fidelity Scale were used.
Curriculum Design Orientations Preference Scale: Curriculum Design Orientations Preference Scale was developed by Baş (2013) , with the aim of determining the curriculum design approach preferences of teachers. CDOPS scale consists of a total of three dimensions including subject-centered design, student-centered design and problem-centered design, and 30 items. Teachers expressed their views according to the five-point scales stated in the range of (1), "I do not agree" and "I strongly agree" (5).
Curriculum Fidelity Scale: Curriculum Fidelity Scale was developed by Yaşaroğlu and Manav (2015) to develop a scale that can be used to determine the degree of teachers' commitment to curriculum. The scale, which consists of 20 items, is single factoral. Teachers expressed their views by using response options with numerical values ranging from 1 (I strongly disagree) to 5 (I strongly).
Analysis of Data
In order to determine the statistical methods to be used in the analysis of the data obtained from the Curriculum Design Orientations Preference Scale and Curriculum Fidelity Scale, the normality distributions of the scales and sub-dimensions were examined first. Coefficient of skewness and kurtosis coefficient of the scales and sub-dimensions are ranging between -898 and 657, depending on the variables studied. Determination of the skewness and kurtosis coefficients between ± 1 values indicates that the scales and subdimensions do not deviate too much from the normal distribution (Büyüköztürk, Çokluk and Köklü, 2011) . Statistical methods based on the assumption of normal distribution were used for the analysis of data in accordance with the obtained results.
The frequency and percentage distributions of the demographic features of the preservice teachers in the study group were extracted and then the arithmetic mean and standard deviation scores of the scales were calculated. Independent sample t test analysis was used to determine the change in the perception of preservice teachers' Curriculum Design Orientations Preference and Curriculum Fidelity by gender. Singlefactor variance analysis was used for unrelated samples in order to determine the changes according to the academic average. When there is a significant difference between the groups as a result of the one-way analysis of variance, post-hoc multiple comparison techniques are used to determine the source (between which groups) of the differences. Correlation analysis technique was used to determine the relationship between the perception of Preservice Teachers' Curriculum Design Orientations Preference and Curriculum Fidelity. The statistical analyzes of the data were made in the SPSS program, the significance was tested at a minimum p <0.05 level and findings were presented in tables in line with the purposes of the research. When the findings obtained for the analysis of sub-problems were interpreted in the study, the values of "1,00-1,80 No", "1,81-2,61 Low", "2,62-3,42 Moderate ", "3,43-4,23 High" and "4,24-5,00 Very High'' were used in the scales.
Findings
Findings related to the Curriculum Design Orientations Preference and Curriculum Fidelity perceptions of the senior preservice teachers studying at Faculty of Education were given under the headings.
Curriculum Design Orientations Preference and Curriculum Fidelity Perceptions
The findings related to the Curriculum Design Orientations Preference and Curriculum Fidelity perceptions of the preservice teachers were given in Table 2 . Table 2 is examined, the level preservice teachers perceptions according to the subscales of the Curriculum Design Orientations Preference Scale is "very high" in "Student-Centred (Learner-Centred) Curriculum Design Orientations " and " Problem-Centred Curriculum Design Orientation " dimensions. It is at ''moderate'' level in the dimension of ' Subject-Centred Curriculum Design Orientations. Curriculum Fidelity is at ''high'' level.
Examination of Perceptions Regarding the Curriculum Design Orientations Preference and Curriculum Fidelity According to the Gender and GPA
The findings regarding whether the perceptions of preservice teachers on Curriculum Design Orientations Preference and Curriculum Fidelity differed significantly according to the variables of gender and GPA were given as lists.
Gender
The findings regarding whether the perceptions of preservice teachers on Curriculum Design Orientations Preference and Curriculum Fidelity differed significantly according to the gender variable were given in Table 3 . Table 3 is examined, there is a significant difference in the perceptions of the preservice teachers regarding the Student-Centred (Learner-Centred) Curriculum Design Orientations (t 0,05:373 =3,955, p<.05), which is the sub dimension of Curriculum Design Orientations Preference, according to the gender variable. Perceptions of female preservice teachers (X ̅ =4,36) regarding the Student-Centred (Learner-Centred) Curriculum Design Orientations are more positive and higher than the male preservice teachers' perceptions (X ̅ =4,19). Table 3 that the Curriculum Fidelity perceptions (t 0,05:373 =5,247, p<.05) of female and male preservice teachers are different from each other. Thus, perceptions of female preservice teachers (X ̅ =4,31) regarding the Curriculum Fidelity are more positive and higher than the male preservice teachers' perceptions (X ̅ =4,03).
It is seen in

Grade Point Average (GPA)
The findings regarding whether the perceptions of preservice teachers on Curriculum Design Orientations Preference and Curriculum Fidelity differed significantly according to the Grade Point Average (GPA) variable were given in Table 4 . When Table 4 is examined, there is a significant difference in the perceptions of the preservice teachers regarding the Subject-Centred Curriculum Design Orientations (F(3-371) = ,001, p<05) and Student-Centred (Learner-Centred) Curriculum Design Orientations (F(3-371) = ,040, p<05), which are the subdimensions of Curriculum Design Orientations Preference, according to the GPA variable. In Table 4 , it is seen that there is a significant difference in the view of the preservice teachers' Curriculum Fidelity (F(3-371) = ,022, p<05) according to the GPA variable. Table 4 shows that Subject-Centred Curriculum Design Orientations (F(3-371) = ,001, p<05), which is a subdimension of Curriculum Design Orientations Preference, perceptions of the preservice teachers is increasing with the GPA. When the level of significance of this difference is examined, it is seen that the Subject-Centred Curriculum Design Orientations scores (X ̅ = 3.37) of the preservice teachers with the GPA of "3.50-3.99" are significantly higher than the scores of the preservice teachers with the GPA of "2.00-2.49".It can be said that the Subject-Centred Curriculum Design Orientations perceptions of the preservice teachers with the GPA of "3.50-3.99" are significantly higher than the perceptions of the preservice teachers with the GPA of "2.00-2.49". It is seen that the Subject-Centred Curriculum Design Orientations scores of the preservice teachers with the GPA of "2.00-2.49" (X ̅ =3.00) are significantly higher than the scores of the preservice teachers with the GPA of "3.50-3.99" (X ̅ =2.85). It can be said that the Subject-Centred Curriculum Design Orientations perceptions of the preservice teachers with the GPA of "2.00-2.49" are higher than the perceptions of the preservice teachers with the GPA of "3.50-3.99".
It is observed that that Student-Centred (Learner-Centred) Curriculum Design Orientations (F(3-371) = ,040, p<05), which is a subdimension of Curriculum Design Orientations Preference, perceptions of the preservice teachers is increasing with the GPA. When the level of significance of this difference is examined, it is seen that the Student-Centred (Learner-Centred) Curriculum Design Orientations scores (X ̅ =4,43) of the preservice teachers with the GPA of "3.50-3.99" are significantly higher than the scores of the preservice teachers with the GPA of "2.00-2.49" (X ̅ =4,29) and the scores of the Preservice teachers with the GPA of ''2.50-2.99'' (X ̅ =4,25). It can be said that the Student-Centred (Learner-Centred) Curriculum Design Orientations 8 perceptions of the preservice teachers with "3.00-3.49" GPA are higher than the perceptions of the preservice teachers with "2.00-2.49" and 2.50-2.99" GPA. Table 4 that the Curriculum Fidelity (F(3-371) = ,022, p<05) perception of the preservice teachers is increasing with the academic average. When the level of significance of this difference is examined, it is seen that the Curriculum Fidelity scores (X ̅ =4,33) of the preservice teachers with the GPA of "3.50-3.99" are significantly higher than the scores of the Preservice teachers with the GPA of "2.00-2.49"(X =4,13) and the scores of the preservice teachers with the GPA of ''2.50-2.99'' (X ̅ =4,27). It can be said that the Curriculum Fidelity perceptions of the preservice teachers with "3.00-3.49" GPA are higher than the perceptions of the preservice teachers with "2.00-2.49" and 2.50-2.99" GPA.
It is seen in
The Relationship Between Perceptions of the Curriculum Design Orientations Preference and Curriculum Fidelity
There are findings related to the relationship between preservice teachers' perceptions of the Curriculum Design Orientations Preference and Curriculum Fidelity and the level of this relationship. Correlation analysis results regarding the relationship between the perceptions of the Curriculum Design Orientations Preference and Curriculum Fidelity were given in Table 5 . The findings related to the relationship between the preservice teachers' perceptions of Curriculum Design Orientations Preference and Teaching Program Commitment were given in Table 5 .
There is a positive and moderate correlation between the preservice teachers' perceptions of Curriculum Design Orientations Preference and Curriculum Fidelity (r=0.35; p<0.01) . When the preservice teachers' curriculum design orientations preference perceptions increase, their level of curriculum fidelity also increase.
There is a low and positive correlation between perceptions of preservice teachers regarding the Curriculum Fidelity and Subject-Centred Curriculum Design Orientations (r=0.20; p<0.01), which is a subdimension of the Curriculum Design Orientations Preference and there is a moderate and positive correlation between perceptions of the preservice teachers regarding Student-Centred (Learner-Centred) Curriculum (r = 0.39; p <0.01) and Problem-Centred Curriculum Design Orientation (r = 0.34, p <0.01).
It is shown in the Table 5 that there is a moderate and positive correlation between perceptions of preservice teachers regarding the Curriculum Fidelity and Subject-Centred Curriculum Design Orientations (r=0.37; p<0.01), which is a subdimension of the Curriculum Design Orientations Preference and that there is a high and positive correlation between perceptions of the preservice teachers regarding Student-Centred (Learner-Centred) Curriculum (r=0.73; p<0.01) and Problem-Centred Curriculum Design Orientation (r=0.80; p<0.01).
Result and Discussion
The results of the analysis of the data obtained in this study, which examines the relationship between preservice teachers Curriculum Fidelity and curriculum design orientations preference, showed that the program design preferences of the preservice teachers is at ''highest'' level in the dimensions of "StudentCentred (Learner-Centred) Curriculum Design Orientation'' and '' Problem-Centred Curriculum Design Orientation'' and is at ''moderate'' level in the dimension of '' Subject-Centred Curriculum Design Orientations''. This finding of the research is consistent with the findings of previous researches (Ünsal and Korkmaz, 2017; Karaman and Bakaç, 2018; Bay et.al., 2012) . That is, it has been determined that the preservice teachers preferred mostly the problem-centered and Student-Centered Curriculum Design Orientations, while the Subject-Centred Curriculum Design Orientations are preferred less. Having subject to the Student-Centered Curriculum Design Orientations organized by the constructivist educational approach as of the academic year [2005] [2006] , and the implementation of the preservice teacher training program in this way by the faculty members may have had an effect on the preference of the preservice teachers. At the beginning of the 20th century, it was suggested that the student was the center of the program and that each subject should be arranged accordingly (Demirel,2015) . Therefore, it can be said that the curriculum design orientations preferences of the preservice teachers are compatible with the 21st century's educational understanding. The reason why level of preferences for problem-centered curriculum design orientations, which indicates the strengthening the cultural and traditional values because of the social issues experienced by Turkey and points out the unmet needs of Turkey such as multicultural education and abuse and lays emphasis on the interests, needs and abilities of the preservice teachers, is high can be thought as a result of these processes. Moreover, Subject-Centred Curriculum design orientations, often associated with traditional education practice based on information transfer (Demeuse and Strauven, 2016) , are the least preferred design by preservice teachers, because they do not take preservice teachers in the center and have an understanding of discipline and the design has lost its validity for contemporary education programmers.
The results of the analysis of the research data showed that the Preservice teachers' "Curriculum Fidelity" was at a "high" level. Introducing the student-centered approach from teacher-centered approach as of 2005 academic year in Turkey, did not affect the commitment to the program negatively. In this context, within the scope of Rogers'(2003) theory of diffusion of innovations, professional development activities carried out in Turkey should provide teachers and prospective teachers to recognize innovations, achieve the persuasion and decision-making stages and (Bümen et.al., 2014) it can be said that the Preservice teachers have already reached these stages according to the results of this research. Likewise, according to Bümen (2014) , pre-service training affects the teachers' ability to successfully implement the program and ability to commit to the program. Therefore, it can be considered that the Curriculum Fidelity of prospective teachers is affected by the pre-service training positively. In this context, as Turan (2015) stated, if program compatibility is achieved, student achievement level can be increased and teaching can succeed. Because, the meaning that the educational institution or its institutions place on it, the tendency of the implementing authorities, and, in particular, tendency of teachers to adopt the program are among the conditions that affect the successful implementation of a program (Demeuse and Strauven, 2016).
There is a significant difference in the views of the preservice teachers regarding the Student-Centered Curriculum Design Orientations, which is the subdimension of Curriculum Design Orientations Preference, according to the gender variable. Female preservice teachers' views on Student-Centered Curriculum Design Orientations are more positive than male preservice teachers' views. In addition, the perceptions of Curriculum Fidelity were found to be different between male and female preservice teachers and it was seen that the views of female preservice teachers about the Curriculum Fidelity were more positive and higher than the views of the male preservice teachers. It can be the results of the attitudes of preservice teachers towards being a teacher. In this context, many studies have shown that female teachers' attitudes towards the teaching profession are higher than those of males (Çapri and Çelikkaleli, 2008; Aksoy, 2010; Aydın and Sağlam, 2012; Durmuşçelebi, Yıldız and Saygı, 2017) . The fact that the dimensions of love, harmony and value are especially high in females in the relevant researches, can be affected the Curriculum Fidelity and perceptions of Student-Centered Curriculum Design Orientations of the female teachers. Therefore, the high degree of program loyalty of the preservice teachers will affect the productivity of the curricula positively.
There was a moderate and positive correlation between Curriculum Design Orientations Preference and Curriculum Fidelity perceptions of preservice teachers. When the Curriculum Design Orientations Preference perceptions of the preservice teachers are increased, their Curriculum Fidelity will increase 10 accordingly. There was a low level of positive correlation between teaching program commitment perceptions and Subject-Centered Design, which is a subdimension of Curriculum Design Orientations Preference, perceptions of preservice teachers, and Student-Centered Curriculum Design Orientations and problem-centered curriculum design orientations perceptions were found to have a moderate and positive correlations.
Findings obtained from this study have revealed remarkable results. The first is that preservice teachers' perceptions of curriculum fidelity and the curriculum design orientations preferences are significantly related. Secondly, GPA and gender have impacts on research variables. However, the limitation of the research is that it is conducted with the cross-sectional data and 4th grade preservice teachers. Therefore, studying on larger samples in future studies may provide more comprehensive results in this regard. Furthermore, conducting the same study on the 1st, 2nd, 3rd and 4th grade preservice teachers of the Faculty of Education can provide significant findings about how preservice teachers' perception of Curriculum Fidelity and Curriculum Design Orientations Preferences will change over time and how these relations are formed in these changes. Considering the variables that are thought to affect the Curriculum Fidelity, the researches, in which the experimental studies are conducted, can be designed. Furthermore, in future research, the adoption of researches based on mixed methods, in which qualitative and quantitative research methods are used together, may allow obtaining deeper and more comprehensive findings in this regard.
